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Abstract: The increasing global dominance of English as a lingua franca has intensified its significance across
professional fields, particularly in healthcare education. Paramedical students in India often face linguistic barriers due
to inadequate communicative competence, which hinders their academic growth and employability. This study explores
the preparation and implementation of a need-based English for Specific Purposes (ESP) course designed for
paramedical students in Gujarat. The research adopts a one-group pre-test post-test experimental design, focusing on
the use of a multimedia package to develop field-specific communication skills. The ESP course was carefully tailored
following a needs analysis to address academic challenges, clinical communication requirements, and professional
aspirations of students. Findings highlight that English plays a pivotal role at global, national, and state levels,
influencing education, employability, and social mobility (Graddol, 2010). Furthermore, the integration of technology,
including initiatives such as SCOPE and DELL, has enhanced language teaching in Gujarat, though challenges persist
in ensuring proficiency (Mynard, 2007). The significance of this research lies in bridging the gap between generic
English instruction and the specific communicative demands of paramedicine, thereby fostering professional
competence. The study contributes to ESP pedagogy by offering insights into curriculum design, methodological
frameworks, and multimedia-based language enhancement strategies for healthcare learners. Ultimately, the research
demonstrates that a structured ESP course not only improves academic and clinical communication but also strengthens
career prospects and social integration of paramedical students in an increasingly globalized world.
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1.0. Introduction

The role of English in contemporary society is multifaceted, extending beyond general communication to shaping
employability, education, and professional mobility. In India, English is taught widely as a second language, yet a
significant proportion of learners struggle to achieve communicative competence (Graddol, 2010). While paramedical
students may demonstrate expertise in their technical domains, their limited language proficiency often hampers
academic performance and restricts their professional opportunities. Recognizing these challenges, the present study
underscores the importance of designing an English for Specific Purposes (ESP) course that aligns with the contextual
and professional needs of paramedical learners. ESP, unlike general English instruction, emphasizes contextualized
learning by integrating discipline-specific vocabulary, clinical communication, and professional discourse (Crystal,
2003). Within the paramedical field, effective communication is vital for accurate patient interaction, inter-professional
collaboration, and maintaining healthcare standards. As noted by Ramya (2013), the historical trajectory of English in
India—from colonial introduction to its status as an associate official language—has ensured its dominance in higher
education and professional settings. In Gujarat, initiatives like the H M Patel Institute of English Training and Research
and ICT-based interventions such as SCOPE and DELL have significantly reshaped English education, particularly in
professional institutions (Suarez-Orozco, 2001). The research adopts an experimental approach to evaluate the
effectiveness of a need-based ESP course designed for paramedical students at the B N Patel Institute of Paramedical
and Science, Anand. The course, informed by needs analysis and implemented through a multimedia package, seeks to
enhance students’ communicative competence across reading, writing, listening, and speaking. By assessing pre- and
post-test performance, the study provides empirical evidence of ESP’s pedagogical value. Thus, this work not only
contributes to language education research but also addresses pressing employability concerns by equipping learners
with vital linguistic and professional skills.

1.1. English as a Global and Professional Necessity

English today occupies an unparalleled position as the world’s foremost global language. Its widespread acceptance as
a lingua franca has allowed it to transcend national boundaries, cultural divisions, and professional domains. Matthews
(2000) defines a lingua franca as a language used for communication between groups that do not share a common native
tongue, emphasizing its role in fostering exchange in fields like politics, science, and education. Over the last century,
English has gradually emerged as the primary medium of international communication, facilitated initially by British
colonial expansion and later sustained by the United States’ economic, technological, and cultural influence (Graddol,
2010). This historical trajectory firmly embedded English as a necessity rather than a luxury in professional and
educational contexts.
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The global dominance of English is not simply symbolic but also measurable through its institutional usage. Crystal
(2003) highlights that nearly 85% of international organizations use English as their official working language.
Similarly, approximately 90% of published academic articles across diverse fields such as science, medicine, and
commerce are written in English. For professionals, including paramedical students, this means that access to the latest
global knowledge and research is largely mediated through English. In a healthcare context, where rapid advances in
medical technology and research are constant, proficiency in English is essential to remain updated with international
standards, guidelines, and innovations The professional necessity of English is also reflected in employability demands.
Graddol (2010) asserts that in a world where English has become universal, those without proficiency face
marginalization and exclusion. Multinational corporations, international healthcare providers, and research institutions
consistently stress communication competence as a prerequisite for employment. For paramedical professionals, who
often function as intermediaries between patients, doctors, and global healthcare protocols, the ability to communicate
in English enhances employability and professional credibility. Employers increasingly expect graduates not only to
possess technical expertise but also to demonstrate fluency in the communicative and soft skills that English enables
(Graddol, 2010). Furthermore, English’s dominance extends into popular culture, media, and digital communication.
Stevenson (1994) points out that a widely shared and reasonably accessible language is crucial for the smooth
functioning of trade, tourism, and global culture. The rise of the internet has only magnified this phenomenon, with
English serving as the dominant language of digital platforms and online resources (Vossen & Hagemann, 2007). For
paramedical students, this translates into improved access to online training, open educational resources, webinars, and
telemedicine platforms that operate primarily in English. Hence, their academic preparation must integrate English
learning that aligns with their field-specific requirements. Another crucial aspect of English’s global necessity lies in
patient care and clinical communication. In multilingual societies such as India, English functions as a neutral medium
bridging speakers of diverse mother tongues. Within hospitals and medical institutions, paramedical staff often rely on
English to interact with doctors, nurses, and administrators from different regions. Additionally, as healthcare becomes
increasingly globalized, patients often expect communication in English during cross-border medical tourism and
consultancy. Effective use of English thus becomes indispensable for accuracy in diagnosis, treatment, and patient
safety. English as a global and professional necessity is not a theoretical proposition but a lived reality that shapes
academic, professional, and social opportunities. For paramedical students in particular, English proficiency ensures
access to international medical knowledge, facilitates effective clinical communication, and significantly enhances
employability. By situating English within both global and professional frameworks, the study emphasizes that targeted
English for Specific Purposes (ESP) interventions are vital to prepare paramedical learners for the demands of a
globalized healthcare environment.

1.2. Historical and National Significance of English in India

The history of English in India is deeply intertwined with the colonial past and the socio-political transformations that
followed. While English was initially introduced for commercial and missionary purposes, it eventually became a
powerful instrument of administration, education, and cultural influence. According to Ramya (2013), India’s first brush
with English dates back to the early 17th century, when the British East India Company landed in Surat and Goa to
establish trade relations. At that stage, English was not imposed but gradually introduced through missionary education
and administrative requirements. By the 19th century, however, the scope of English education had widened as the
British recognized its utility in creating a class of clerks and administrators to support colonial governance. One of the
most significant milestones in this trajectory was Lord Macaulay’s famous Minute on Indian Education (1835), which
explicitly promoted English education. Macaulay envisioned the creation of a class of people “Indian in blood and
colour, but English in taste, in opinions, in morals and in intellect.” This marked a conscious attempt to replace
traditional systems of learning with an English-medium model that privileged Western knowledge and communication
practices (Graddol, 2010). Soon after, universities in Calcutta, Bombay, and Madras were established in 1857,
solidifying English as the medium of higher education and elite discourse. The preference for English was further
institutionalized when Lord Hardinge’s resolution in 1844 declared English proficiency as a prerequisite for government
employment, turning the language into a passport for upward social and economic mobility. During the nationalist
struggle, debates about English and indigenous languages became central to educational policy. Leaders like M. K.
Gandhi argued passionately for the mother tongue as the natural medium for education, equating it with “mother’s milk”
for intellectual development (Pattanayak, 1990). However, others such as Jawaharlal Nehru acknowledged the practical
indispensability of English as a link language across India’s diverse linguistic landscape. The tension between promoting
Indian languages and retaining English defined much of the educational policy during the early 20th century. Despite
movements like the Swadeshi campaign advocating indigenous languages, English retained its dominance in higher
education and professional spheres, especially due to commissions like the Calcutta University Commission (1917) and
the Secondary Education Commission (1952—53), which underscored its continuing necessity. After independence in
1947, India grappled with the challenge of balancing national linguistic pride with global competitiveness. While Hindi

Available online at https://psvmkendra.com 371



L
ANUSANDHANVALLARI

ISSN: 2229-3388

9

was declared the national language, English continued as an associate official language under the Official Languages
Act of 1963. Nehru himself supported a gradual transition rather than an abrupt removal of English, acknowledging that
it had become deeply embedded in education and administration (Graddol, 2010). The Kothari Commission (1964—66)
further emphasized the importance of English as a “library language” in higher education, ensuring that access to global
knowledge resources would not be disrupted. This pragmatic compromise allowed India to maintain English as a bridge
between tradition and modernity, national aspirations and global realities. For paramedical students, this historical and
national significance of English holds profound implications. The colonial legacy of English made it the medium of
scientific research, medical education, and professional training in India. Even today, the majority of medical textbooks,
journals, and research articles are published in English, underscoring the necessity of proficiency for academic success.
Moreover, as India continues to integrate into global healthcare networks, English remains indispensable for accessing
international knowledge, collaborating with peers abroad, and ensuring employability in a competitive job market.
Hence, the trajectory of English in India reveals a complex interplay between colonial imposition, nationalist resistance,
and post-independence pragmatism. Its endurance as a national and professional language demonstrates not only its
institutional entrenchment but also its adaptability to India’s multilingual context. For paramedical education in
particular, this historical foundation explains why English proficiency remains central to academic advancement and
professional success in contemporary India.

1.3. Regional Developments in Gujarat’s English Education

The introduction of English in India is deeply rooted in colonial expansion and socio-political transformation. Its early
presence can be traced back to the 17th century when the British East India Company arrived in Surat and Goa to
establish trade relations. Ramya (2013) notes that the first encounter with English in India was not through imposition
but through necessity, as company officials and missionaries introduced the language gradually for commercial and
religious purposes. Over time, however, English grew into a tool of governance and administration, reflecting the British
interest in consolidating their colonial power. By the early 19th century, English had gained prominence in India’s
educational and administrative systems. The decisive moment came with Lord Macaulay’s Minute on Indian Education
(1835), which advocated English-medium instruction to produce a class of educated Indians who would serve as
intermediaries between the colonial rulers and the masses. Macaulay’s proposal gave rise to the “Babu class”—Indians
who were linguistically equipped to function as clerks and administrators. This policy was further reinforced when
universities were established in Calcutta, Bombay, and Madras in 1857, making English the principal medium of higher
education (Graddol, 2010). Moreover, Lord Hardinge’s 1844 resolution explicitly gave preference in government
employment to individuals proficient in English, positioning the language as a key to socioeconomic advancement. The
rise of English in colonial India also influenced social and cultural hierarchies. Proficiency in English became associated
with elite status, while vernacular speakers were marginalized in spheres of governance, education, and commerce. This
led to sharp debates during the freedom struggle, particularly around the role of indigenous languages. The Swadeshi
Movement of the early 20th century, for example, argued for education in mother tongues to strengthen cultural identity
and resist colonial dominance. The Calcutta University Commission (1917) also recognized the need for reforms that
balanced English education with the promotion of Indian languages, revealing the tensions between nationalist
aspirations and practical necessities (Graddol, 2010). M. K. Gandhi was among the strongest critics of excessive reliance
on English. He compared the use of the mother tongue in education to “mother’s milk,” stressing that depriving students
of it amounted to intellectual malnourishment (Pattanayak, 1990). Despite such critiques, many leaders, including
Jawaharlal Nehru, acknowledged that English had become indispensable in uniting India’s linguistically diverse
population and providing access to global knowledge. Nehru argued for a gradual transition rather than the abrupt
removal of English, recognizing its entrenched role in higher education and administration. After independence in 1947,
India attempted to balance its linguistic identity with the pragmatic benefits of English. While Hindi was promoted as
the national language, English was retained as an associate official language under the Official Languages Act of 1963.
The Kothari Commission (1964—66) further reinforced its necessity by describing English as a “library language,”
essential for higher education, research, and access to international resources. Various education commissions in the
post-independence era continued to emphasize the role of English in maintaining academic standards and global
connectivity (Graddol, 2010). This historical trajectory has had lasting implications for professional education, including
medical and paramedical fields. English became the language of textbooks, examinations, and research, ensuring that
those proficient in it had greater access to opportunities in higher education and employment. For paramedical students
in particular, the national significance of English is evident in its continued role as the medium for professional training,
clinical communication, and academic advancement.

1.4. Integration of Technology in ESP Pedagogy

The 21st century has witnessed a significant transformation in education through the incorporation of technology, and
language learning has been no exception. UNESCO’s World Conference on Higher Education (1998) highlighted that
breakthroughs in information and communication technologies (ICT) would fundamentally reshape how knowledge is
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developed, acquired, and delivered. Suarez-Orozco (2001) emphasizes that ICT not only provides opportunities to
innovate course content and teaching methods but also helps widen access to education globally. This vision has proven
particularly relevant in English for Specific Purposes (ESP), where technology has facilitated more personalized,
interactive, and field-oriented learning experiences. For ESP learners, especially in professional fields like
paramedicine, the integration of technology enhances authenticity and engagement. Mynard (2007) notes that
technology encourages autonomous learning by providing learners with relevant input, authentic communication
opportunities, and immediate feedback. Multimedia resources—audio, video, and interactive exercises—allow learners
to practice professional communication in simulated clinical settings. For example, role-play software and video
modules can replicate patient-paramedical interactions, enabling students to rehearse communication strategies vital for
their field. Such approaches not only strengthen language proficiency but also align instruction with the real-world
contexts that ESP emphasizes. The state of Gujarat has actively embraced this pedagogical shift through various ICT-
driven initiatives. Programs such as the Society for Creation of Opportunities through Proficiency in English (SCOPE)
were designed to build communicative competence by offering grammar and skill-based tutorials supported by online
tools. Similarly, the Digital English Language Laboratory (DELL), introduced in 2007 in grant-in-aid colleges, created
structured environments where students could use computer-assisted exercises with audio-visual support to practice
English. These laboratories, equipped with multiple computers, headphones, and webcams, were designed to provide
individualized practice while maintaining collaborative classroom dynamics. Developed by Globarena Technology Pvt.
Ltd., DELL specifically targeted learners in higher education institutions, including those in professional courses such
as paramedical sciences. Beyond Gujarat, the global integration of technology into ESP pedagogy has been framed
under concepts such as Technology Enhanced Language Learning (TELL). TELL expands on ICT by incorporating
web-based tools, mobile learning applications, and interactive platforms to design ESP curricula. For paramedical
students, these innovations include access to digital glossaries of medical terminology, online patient case studies, and
even Al-based translation tools that assist in understanding complex academic texts. By tailoring these digital resources
to professional contexts, educators can ensure that learners acquire both linguistic skills and professional competence
(Suarez-Orozco, 2001). Another noteworthy initiative in Gujarat was the Knowledge Management Program for Faculty
(KMPF), which promoted collaboration between teachers and learners through web-based resources. The program
underscored the importance of faculty development in using digital platforms, ensuring that ESP pedagogy remained
relevant and effective. For paramedical education, this meant creating collaborative spaces where instructors could
design customized ESP modules, share resources, and monitor student progress digitally. The emphasis on knowledge
sharing reflects a broader shift in pedagogy, where teachers function as facilitators guiding students through technology -
mediated learning pathways. Graddol (2010) raises an important point regarding the employability skills gap in India,
noting that while graduates are produced in large numbers, their communication skills often remain inadequate.
Technology-enabled ESP courses directly address this issue by exposing learners to authentic, profession-specific
communication tasks. For paramedical students, simulations of patient consultations, lab report writing, and case
discussions conducted through digital media prepare them for real-life professional demands. Such integration ensures
that language learning is no longer isolated but embedded within the technical and clinical contexts of healthcare
practice.

1.5. Significance of Need-Based ESP for Paramedical Students

English for Specific Purposes (ESP) represents a pedagogical shift from general English instruction to courses tailored
to learners’ professional and academic requirements. For paramedical students, who operate in highly specialized
healthcare environments, the significance of ESP lies in bridging the gap between language learning and professional
communication. Unlike general English courses that emphasize conversational or literary aspects, ESP focuses on field-
specific vocabulary, discourse patterns, and communicative practices essential for clinical and academic contexts
(Crystal, 2003). This targeted approach ensures that language learning is not abstract but directly applicable to the
professional tasks that paramedical students will encounter. One major area of significance is the enhancement of
academic performance. Paramedical education requires students to read complex textbooks, research articles, and
diagnostic manuals, often written in English. Without adequate training in technical reading skills, students may struggle
to comprehend critical information. By integrating ESP modules that teach reading strategies, academic writing, and
report preparation, learners gain the ability to engage more effectively with their coursework. Graddol (2010) observes
that students with insufficient English proficiency risk being marginalized in academia, which underlines the importance
of equipping paramedical learners with discipline-specific English skills. In addition, ESP training in academic
communication prepares students to contribute confidently in seminars, discussions, and research presentations. The
second area of importance is clinical communication. In healthcare, the stakes of miscommunication are particularly
high. Paramedical professionals are responsible for relaying critical information to doctors, nurses, and patients, and
errors in communication can lead to serious consequences. ESP courses tailored for paramedics emphasize medical
terminology, patient interaction, and inter-professional collaboration. For instance, modules can simulate scenarios
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where students practice explaining procedures to patients, writing diagnostic notes, or presenting case details to a

medical team. Such training enhances precision, empathy, and clarity in communication, which are essential for patient

safety and professional competence (Mynard, 2007). Employability is another key factor highlighting the significance

of ESP. Employers in healthcare increasingly expect graduates to demonstrate not only technical expertise but also

communication and soft skills. Graddol (2010) points out that the “talent pool crisis” in India is not merely about the

number of graduates but about their lack of communicative competence. For paramedical students, ESP-based

instruction directly responds to this demand by equipping them with skills in interviewing, resume writing, and

workplace communication. Enhanced communicative ability translates into better job prospects, opportunities for

specialization, and career advancement in both domestic and international contexts. ESP also ensures a more engaging

and meaningful learning experience. Traditional English classes may feel disconnected from students’ professional

aspirations, reducing motivation and effectiveness. However, when the course content is aligned with the real-world

challenges of paramedicine—such as explaining diagnostic procedures, interpreting lab results, or collaborating in

multidisciplinary teams—students recognize its immediate value. This contextual relevance motivates learners to

participate actively, thereby increasing retention and application of skills. Suarez-Orozco (2001) emphasizes that

technology-mediated ESP further enhances this effect by providing authentic and interactive practice opportunities that

mirror professional realities. Finally, the broader pedagogical significance of such courses lies in their contribution to

the field of ESP research. Developing and implementing a need-based ESP course for paramedical students not only

benefits learners but also provides valuable insights for course designers, policymakers, and researchers. It offers a

model for adapting ESP to other healthcare disciplines such as nursing, physiotherapy, and optometry. By addressing

the specific linguistic and communicative needs of paramedical students, this research contributes to the evolving

landscape of applied linguistics and professional education.

1.6. Conclusion

The preparation and implementation of a need-based English for Specific Purposes (ESP) course for paramedical

students underscores the growing significance of contextualized language instruction in higher education. English,

having evolved as a global lingua franca, remains central not only to academic success but also to professional

employability in fields such as healthcare. The historical trajectory of English in India, from its colonial imposition to

its current role as an associate official language, has positioned it as indispensable for accessing knowledge and

advancing in professional domains. At the regional level, states like Gujarat have experimented with structural and

communicative approaches, integrating technology-driven initiatives such as SCOPE and DELL to enhance proficiency.

Yet, gaps persist, particularly for learners from vernacular backgrounds who struggle to bridge academic and

professional communication needs. A need-based ESP course addresses these challenges by tailoring instruction to

specific contexts, equipping students with medical vocabulary, clinical interaction skills, and professional discourse

competence. Such interventions not only strengthen academic performance but also improve patient care and

employability prospects. Overall, ESP emerges as both a pedagogical innovation and a pragmatic response to the

demands of globalization, highlighting the vital link between language, education, and professional success in

paramedical studies.
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